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Abstract 
In an academic context, EFL/EAP students must become proficient in the skills of reading and research paper writing in order to
meet the requirements of the courses in their fields of study. However, many of these students do not like to read, especially in
English, and some of them have never written a research essay or paper, in which they cite and integrate information from sources 
into their own writing, even in their own languages. Group activities encourage students to do such tasks, as they can analyze and 
discuss the material together and peer teach each other. Unfortunately, some students still do not share in doing the activity, so they 
do not benefit from it and disappoint their teammates. The Jigsaw method plugs this gap as each member of a group has an integral 
role to play, on which other members of the group depend to achieve the task. The students are in control and the teacher is a 
facilitator who helps and provides necessary explanation. Jigsaw provides the learners with a chance to be responsible autonomous
learners. Jigsaw is used here for reading and introducing research essay writing, but it can be used with any reading passage in any 
teaching context. 
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1. Introduction 
The jigsaw technique is a CL method that promotes effective learning and increases learner motivation, 
interdependence and social and linguistic communication skills (Zuo, 2011; Sarobol, 2012). It was used by Aronson 
(2000) successfully to teach content subjects and proved its success in enhancing learner autonomy, critical thinking 
* Corresponding author. Tel.: +2-02-2615-2103; fax: +2-02-2795-7565. 
E-mail address: sesnawy@aucegypt.edu  
© 2016 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
-review under esponsibility of the organizing committee of GlobELT 2016
99 Susan Esnawy /  Procedia - Social and Behavioral Sciences  232 ( 2016 )  98 – 101 
skills, empathy and academic achievement (Aronson & Patnoe, 1997; Tekbiyik, 2015). It has also been used in 
teaching ESL (Shaaban, 2006; Komiyama, 2009; Zuo, 2011; Sarobol, 2012) due to its benefits for class dynamics and 
learning.
1.1. Rationale and benefits 
Cooperative learning and group activities have long been implemented to motivate and involve learners in class 
work and to engage them with the material. They enable learners to work on a task together, which gives them the 
chance to discuss the ideas and peer teach each other. Due to the change in roles, since the teacher becomes a 
facilitator, students feel in control and enjoy the activity.  
The jigsaw method, in addition to the above, fosters learner responsibility, positive interdependence and teamwork 
skills (Shaaban, 2006; Zuo, 2011), since each member of the group has a role to play, on which the other members 
depend, to complete the task. This ensures the participation of each member of the group because, otherwise, the rest 
of the group suffers and becomes very upset with this group member (Sarobol, 2012). This also motivates and engages 
learners with the material in every part of the activity, which enables them to practice the four language skills and 
enhances effective learning and critical thinking skills. Apart from this, the activity takes the pressure off the teacher, 
since he/she becomes a facilitator while students peer teach each other.  
1.2. Description
The jigsaw activity is divided into two parts. First, the teacher divides the class into “expert” groups (Fig. 1a) to 
do one task using different materials and, in the second part, these groups are regrouped into “jigsaw” groups (Fig. 
1b) which consist of one member of each of the expert groups; then, each member explains to the rest of the jigsaw 
group the part he/she worked on with the expert group (Komiyama, 2009; Tekbiyik, 2015; Zuo, 2011). Meanwhile, 
the teacher moves around the class to encourage learner participation and answer queries. Thus, in the end, all learners 
receive an explanation and discuss all the materials used in the activity.  
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Fig. 1. (a) Expert groups; (b) Jigsaw groups. 
In order to implement Jigsaw in class, the teacher needs a group of nine or 16 learners so that they can be divided 
into groups of three or four learners each. In a large class, the teacher needs groups of nine, or 16, or 25 learners to do 
the activity for which the materials are divided into three, or four, or five parts (Zuo, 2011).  
2. Academic context 
In the context of an English medium university, an EAP course introduces students to academic reading skills and 
strategies and writing conventions which they are expected to know by the professors of their fields of study. Many 
EFL/EAP students have weak reading skills, problems with academic writing in general, and research essay/paper 
writing in particular, and are unfamiliar with these conventions. They do not like reading, so they avoid it; in addition, 
due to their weak English language and reading skills, they are reluctant to read in English. In writing, plagiarism is 
one of the main problems they have in writing a research essay/paper, which is done either because of weak language 
skills, or practices in their language backgrounds or school education. These learners can range from those who 
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literally have never seen or written a research essay to those who have written them in their first language or the 
language of instruction in their schools. They tend to copy information from sources, with and without quoting and 
citing sources, as well as just put it in the paragraph without explaining, or commenting or clarifying its relationship 
to the rest of the ideas in the paragraph. Therefore, a gradual introduction to such academic conventions and skills is 
necessary. 
In order to motivate students to learn and practice the required tasks, CL through group activities is used in class. 
Jigsaw is a method of CL that involves each member in the activity and engages him/her with the material (Tekbiyik, 
2015; Zuo, 2011). 
2.1. The EFL/EAP learners 
In an EAP course at the tertiary level, freshman students at an American university study academic reading and 
writing, summary writing and basic research skills. It must be noted here that the majority of these EFL/EAP learners 
have never written a research essay in their lives; very few of them have written a research essay in the language of 
instruction at school (viz. French or German) and even fewer have written it in English.  
2.2. The course 
In the first part of the semester, the students learn and practice the conventions and skills of essay writing and 
summary writing, which includes citing the source in the summary and paraphrasing the information. In the second 
part of the semester, the learners are introduced to and required to write a research essay. The aim of this step by step 
introduction to the elements of writing a research essay, which is the kind of writing the students will do in their 
academic studies, is to prevent copying of information and to facilitate citing of sources, when paraphrasing and/or 
quoting, and integrating this information into their own writing. As regards reading and vocabulary, skills and 
strategies are taught and practiced throughout the semester to improve students’ performance. 
2.3. The task 
Since students can already write a 400 (+/-) word essay, writing a 600 (+/-) word essay using only two short articles 
is seen as manageable and controlled at the same time, for both students and teacher. Without confusing the students 
with many sources, the task is adequate for introducing and giving students a chance to practice the skills of 
paraphrasing, quoting, integrating information from sources into their own writing, citing these sources and using the 
appropriate citation format. Limiting the sources also enables the teacher to easily point out the plagiarism and/or 
mistakes in the application of these skills.  
3. Jigsaw in class 
Using the Jigsaw method to introduce these university EAP learners to the research essay is done as follows. First, 
the teacher chooses a research essay and divides it into four parts (A = Introduction, B = second paragraph, C = third 
paragraph and D = Conclusion). Second, the teacher divides 16 students into four groups and assigns each group a 
part of the text, forming Groups A B C D (Fig. 1a). These are the “Expert” groups. Then, instructions are given to 
students as follows:  
A. Read, analyze, discuss and write an outline of your part; each group has to agree on one outline of the paragraph, 
but each member has to have a copy of it. 
B. Identify, analyze and discuss the citations in this research essay and the ways the writer used to avoid plagiarism.  
In the second part of the activity, the teacher regroups the 16 students into four different “Jigsaw” groups whose 
members come from each expert group, A B C D (Fig. 1b). The member from Group A, using his/her outline, starts 
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explaining the ideas in the introduction, points out the citations and discusses the methods used to avoid plagiarism 
with the rest of the group. The other members do the same so that each student receives an explanation and discusses 
the different parts of the research essay. To do a concept check and summarize the activity, the teacher asks a member 
from each expert group to present his/her part to the class and to explain the ways the writer used to avoid plagiarism 
including the format of citations. After that, students write a research essay on another day. 
Learners usually enjoy this activity because they become active learners who have meaningful interactions with 
each other, which motivates and enables them to learn the material and enhances their communication, language and 
team working skills. 
4. Conclusion 
Academic reading and writing are challenging for both the students and the teacher, as keeping the students 
engaged in class is quite difficult, especially when the materials are sometimes dry and they do not like reading. Jigsaw 
is a variation of in-class activities to motivate and keep learners engaged and focused on the text and task at hand. It 
is an interesting and useful CL method that promotes effective learning, critical thinking, learner autonomy, empathy, 
positive team interdependence and social and linguistic communication skills. It can also be used with any ESL/EAP 
reading class and with different class sizes.
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